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Presentation Assessment Advice 
Let’s be honest: grading any assignment can be tough. But assessing 
oral presentations can pose particular challenges, especially if you don’t 
feel like you are an oral presentation expert. This teaching tune-up is 
meant to help you think through effective ways to structure assessment 
of speaking tasks. 
 

1. Align aims and assessment 
Start with the end goal: what do you want students to achieve in this 
presentation task? Set forth clear goals for them in terms of content, 
and think about other aspects of the presentation (like structure, use of 
references, employment of visuals, and delivery) that you want students 
to include. Be clear, as well, about what would constitute an 
unsuccessful presentation. It helps to use an assessment rubric to 
express the goals and pitfalls to avoid so that you can clearly 
communicate to students what you want from their work.  
 
Make sure students have the assessment rubric as soon as you assign 
the task – this will maintain consistently clear communication about 
expectations throughout all stages of the assignment. Referring to the 
rubric when you assign the task, and then several additional times 
before the due date, will help remind students of the assignment 
expectations. 
 

2. Break it down 
Build the assignment in steps, setting dates for milestones. For instance, 
you might set a first-draft date at which students will receive peer 
feedback on a practice version of the talk. Or you could have students 
give structured peer feedback to each other’s presentation 
slides/visuals. Or why not include both of these steps? These steps 
could be done during or outside of class time (or a bit of both). 
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Different 
assessment 

strategies exist to 
suit the specific 

needs of your oral 
presentation 

assignment’s goals 
 
 
 
 
 
 
 
 
 
 
 
 

“Teaching Tune-ups” 
are small but 

impactful ways for 
professors to keep 

consistent 
pedagogical 

improvement at the 
forefront of their 

teaching practice.  
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3. Record and reflect 
Have students record themselves in a practice run of their presentation, 
and immediately after they view it, have them reflect, in writing, about 
their presentation’s strengths and weaknesses. Review and reflection 
will allow them to have insights about how to improve as well as 
capitalize on their strengths, and capturing those insights in writing gives 
them a record of their impressions to use in their revision work.  
 
Make sure that this happens with enough time before the final 
presentation due date that students can make needed changes to 
improve their talk (at least two weeks would be good). As with peer 
assessment, this can transpire during a class session or outside of 
scheduled class time. 

 
4. General or specific? 
Depending on what you want to achieve with the oral assignment, you 
might want you to create general description or task specific criteria. 
General description rubrics strive to be universal and applicable to a 
variety of different tasks or multiple iterations of the same kind of task 
(e.g. a general rubric for presenting summaries). Task-specific rubrics 
are developed for individual assignments (an oral presentation of a 
recommendation report with figures) or genres, particularly when your 
learning objectives emphasize key elements of that genre (e.g. a 
proposal, thesis-driven argument, analytical brief). 
 
5. Tools are cool 
Provide resources, as appropriate, to help students successfully plan 
and execute their presentation. Suggest helpful journal article or books 
on the content of the presentation, provide links to videos of 
presentations in the mode that you have assigned, or give students 
sound advice about presentation planning and delivery from respectable 
sources. One example is the AAC&U “Value Rubric” for oral 
communication, accessible here. If you need help finding more tools, 
seek additional help from the Center for Teaching and Learning.  
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